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Through a culmination of increased reflexivity, continued reading, and conversations with 

educator-role models about teaching and scholarship, my teaching philosophy and pedagogical 

perspective aligns with Tuitt, Stewart, and Haynes’ (2016) critical and inclusive pedagogical 2.0 tenets.  

This theoretical framework not only aligns with my feminist, liberatory, and communication-oriented 

teaching philosophy, it serves to further illustrate the work I do in and outside of the classroom to create 

spaces where learners feel known, valued, and challenged.  As a theoretical perspective for teaching 

practice rooted in Freirean (1986) philosophizing about education and radical pedagogy (hooks, 2003), 

critical and inclusive pedagogy 2.0 operates through five tenets, which I define below and explain using 

examples of my own teaching and advising activity.   

Tenet 1: Critical and Inclusive Pedagogies are Guided by Theoretical Models of Teaching 

Within this tenet Tuitt et al. (2016) encourage educators to identify a theoretical foundation to 

situate themselves within to create inclusive and equitable learning environments for students.  Thus, my 

teaching and advising practice lies at the nexus of Afrocentric feminist epistemology (Collins, 1990), 

intersectionality theory (Crenshaw, 1991), and instructional communication theory (Frymier, 1994).   

Afrocentric feminist epistemology.  Through an Afrocentric feminist epistemology I engage 

Collins’ four dimensions of concrete experience, dialogue, caring, and personal accountability within the 

classroom by centralizing students’ experiences and positions as knowers with valuable knowledge to 

share within the learning community.  This is reflected by assignments in which I encourage students to 

develop content to share with the class and use in the future.  For example, in the Principles and Practices 

of Student Affairs Administration course, I include a portfolio project, which students create over the 

course of the semester engaging in introspective activities to examine their perspectives of organizational 

work, delve into functional area literature, and critique institutional structures.  In addition to helping 

students apply concrete experience to concepts from class, I engage students in discussion within class 

and care for them as individuals with complex lives.  One way I care for students is through questions-of-

the-day that change each week and allow me and the class to learn more about each other.  In addition to 

checking in with students I add one-on-one workshops with students to allow them to ask specific 

questions and experience a more personal learning opportunity.  Though time-consuming for me, this act 

expresses my genuine care for students’ learning and well-being.  Lastly, I engage in personal 

accountability—by sharing my own connections to the topics we discuss in class through rich personal 

examples and stories.   

Intersectionality.  As a theoretical framework intersectionality examines multiple intersecting 

forms of oppression at work in the lives of all people and stresses the importance of centering the 

experiences and voices of people with minoritized identities, praxis, and change through research, policy, 

and practice (Collins, 1990; Crenshaw, 1991; Linder, 2016).  I engage intersectionality not only within 

the readings and content I teach encouraging students to examine systems of power and dynamics of 

power, but in the projects I assign.  For example, in the Theories of College Student Development course 

I teach, the culminating project in the class is a Theory-to-Practice Reimagination Project in which 

students use a theory to redesign a program, policy, process, or practice they have experienced as a 

student or current developing professional in student affairs.  I encourage students to engage critical 

perspectives for their reimagination and provide them with the resources to do so throughout the course.   



Instructional communication.  My training as a communication studies scholar in the areas of 

organizational and instructional communication add to the theoretical foundation of my teaching 

philosophy in that I aim to engage in verbal and nonverbal immediacy with learners (Frymier, 1994).  

Immediacy is a communicative construct associated with perceptions of psychological closeness that 

influences students’ learning motivations, affective learning, and perceived cognitive learning.  To 

increase my immediacy as an educator I engage nonverbal strategies like sitting with students to teach 

rather than standing in front of them, holding one-on-one workshop meetings to guide assignment 

development, touching base with small groups of students during class discussion breakout sessions, and 

facilitating workshops outside of class so that students have an opportunity to interact with me in a 

slightly different educational setting.  Further, I share robust and descriptive feedback with students on 

their assignments to aid in their growth and development as scholar-practitioners. The schedule for my 

course syllabi and added rubrics serve as manifestations of the immediacy I aim to practice with students.  

Tenet 2: Critical and Inclusive Pedagogy Leverage the Lived Experiences of Students 

This tenet refers to the ways in which educators invite and encourage students to bring their lived 

experiences into the classroom as well as the ways in which educators bring their whole selves into the 

classroom, sharing experiences, stories, and understanding of complicated concepts.  While sharing 

stories and lived experiences remains a dominant feature of all of the classes I teach, this tenet is most 

evident in my teaching practice through the Action Research Collective (ARC).  Through our work 

exploring the experiences of graduate Students of Color using photovoice methodology, students (mainly 

doctoral students in educational leadership and master’s students in student affairs) regularly share their 

experiences on a predominantly white campus and I consistently draw on my lived experiences as an 

untenured Black woman navigating the academy.  Though I am no longer employed at Clemson 

University, I maintain my role as a team member, educator, researcher, and leader within the larger team 

of approximately 21 team members.  

Tenet 3: Strive to Create Identity Affirming and Socially Just Learning Environments 

This tenet reflects the importance of not only affirming students’ multiple and intersecting 

identities, but helping students push their learning edges to expand their understanding of themselves and 

the world around them.  “Whether instructors realize this or not, we as educators are in the identity 

development business in that the pedagogical decisions we make inform how students think about their 

instructors, themselves, and their overall sense of belonging in the classroom” (p. 3).  Although I broach 

numerous difficult topics in my role as a facilitator of learning for students in my classes, I push students 

to move past their discomfort and engage within a learning community about concepts related to equity, 

inclusion, diversity, power, privilege, and oppression.  I work to engage students’ experiences as a site of 

learning to help them examine systems of oppression at work within ideas connected to concepts in 

student affairs and higher education.  

Tenet 4: Employ a Variety of Interactive and Dynamic Teaching Practices 

Critical and inclusive teaching practice must also engage creative, innovative, and interactive 

strategies to foster inclusive and equitable learning environments.  Such practice fuels excitement within 

the learning environment and subsequent engagement with relevant content.  Through PollEverywhere 

Polls, Kahoot! Quizzes, pop culture references, film and TV clips, Canvas discussions, class 

presentations, group projects, and case studies (among additional active pedagogical strategies), I engage 

students in creative and dynamic ways to inspire students to learn more about challenging topics and 

make learning about such topics engaging and fun in the process. 

Tenet 5: Utilize Diverse and Interdisciplinary Content and Perspectives 

Finally, intentional and dynamic teaching from a critical and inclusive pedagogical approach 

must reflect the diversity of the class and individuals in the field.  In the past, I have been proud of my 

ability to engage this tenet by inviting Women of Color scholars in my proximity to facilitate in class; I 

hope to do this more as I continue teaching at Ball State University.  In addition to engaging an array of 

guests in class, I assign readings that engage students with concepts tied to equity and assist in their 

understanding of power, privilege, and oppression. This year, I opted to use the newly published (July 31, 

2019) text Rethinking College Student Development Theory Using Critical Frameworks in addition to the 

https://www.actionresearchcollective.com/


traditional text used in student affairs graduate program. As I continue to develop this course, I hope to 

return to my practice of zero-cost texts by incorporating more articles accessible through University 

Libraries. Such a practice helps to illustrate the diversity of scholars writing and researching on key topics 

in higher education and student affairs and offsets the costs of expensive textbooks, which typically 

showcase authorship from people who hold numerous dominant identities and ideologies. 
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